
[bookmark: _Toc400361362][bookmark: _Toc443397153][bookmark: _Toc357771638][bookmark: _Toc346793416][bookmark: _Toc328122777][bookmark: _Toc338167830][bookmark: _Toc361136403][bookmark: _Toc364235708][bookmark: _Toc364235752][bookmark: _Toc364235834][bookmark: _Toc364840099][bookmark: _Toc364864309][bookmark: _Toc400361364][bookmark: _Toc443397154]Pupil premium strategy statement – Westfield Primary Academy

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	419

	Proportion (%) of pupil premium eligible pupils
	24.6%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2023 – 2027 
UPDATE: September 2025 

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	Carly Moody

	Pupil premium lead
	Toby Gooch

	Governor / Trustee lead
	Marc Rowland


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£150,739

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£150,739


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Westfield, our pupil premium strategy is firmly rooted in addressing the complex barriers faced by our disadvantaged pupils, ensuring they receive equitable opportunities to thrive academically and personally. Recognising the significant socio-economic challenges within our community, where adult skills and education deprivation are notably high, we are committed to fostering a strong sense of belonging and engaging families through targeted parent education workshops to develop a network of support around our pupils. 
Attendance remains a critical focus, as disadvantaged pupils show higher rates of persistent absence; we will deploy enrichment activities and tailored pastoral support to tackle the underlying causes and re-engage pupils fully in school life. Improving foundational skills in reading and mathematics is paramount. We will prioritise high-quality teaching aligned with the DfE Reading Framework and systematic synthetic phonics programmes, supported by evidence-based interventions to boost reading fluency, oracy, and vocabulary acquisition. 
For pupils with SEND, particularly those with severe social, emotional, and mental health needs, we will provide responsive, systematic instruction and tailored SEND provision to enhance engagement, attendance, and outcomes. We acknowledge the impact of leadership changes on teaching consistency and are dedicated to embedding coherent pedagogical approaches through the Unity Code and ongoing professional coaching for staff, ensuring that all pupils benefit from effective, evidence-informed teaching. 
This strategy is designed to be dynamic, informed by robust assessment and continuous evaluation, to ensure that every disadvantaged pupil is supported to keep up and succeed within a high-expectation curriculum. 
Above all else, we aim to ensure that disadvantaged pupils achieve well (matched with national outcomes) and that their outcomes are aligned with their non-disadvantaged peers. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Community skills and education place un-intentional barriers on pupils’ starting points and their educational support outside of school. The multiple indices of deprivation states that our school’s catchment area is 90% more deprived in adult ‘skills and education’ than that of the rest of the country. Our commitment to fostering positive relationships with our parent community has been extremely effective with 73.2% of parents agreeing they would recommend our school to others in our 2024 survey (up from 62.1% in 2023). Our parents/carers are keen to engage in school life and want their children to be successful. 

	2
	Disadvantaged pupils are attending school proportionately less often than their peers, there is a disparity between the percentage of persistently absent pupil premium eligible pupils and those who are not: absence bandings show;
	FSM/PP 
	Non-FSM/PP

	10%-15%: 11 pupils (12%)
15%-20%: 6 pupils (6.5%)
20%-25%: 2 pupils (2.2%)
25%-30%: 0 pupils (0%)
30%-35%: 1 pupil (1.1%)
35%-40%: 1 pupil (1.1%)
40%-45%: 3 pupil (3.3%)
45%-50%: 1 pupil (1.1%)
>50%: 1 pupil (1.1%)
	10%-15%: 26 pupils (7.9%)
15%-20%: 14 pupils (4.2%)
20%-25%: 1 pupil (0.3%)
25%-30%: 2 pupils (0.6%)
30%-35%: 4 pupil (1.2%)
35%-40%: 1 pupil (0.3%)
40%-45%: 1 pupil (0.3%)
45%-50%: 0 pupils (0%)
>50%: 1 pupil (0.3%)





	3
	Reading fluency, oracy skills and vocabulary acquisition are low across disadvantaged pupils. 53% of pupil premium eligible students have a reading speed <100 WPM (Y2 – 6) which has been identified through internal fluency assessments, YARC assessments and Herts for Learning. 84% of pupil premium eligible pupils are ‘off track’ in phonics acquisition (Y1) - identified through Sounds Write diagnostics and internal trust data assessments. 

	4
	Increase in severe SEMH needs, which have been identified through the SEND Graduated Approach cycle of assessment, are impacting on pupils’ ability to engage in learning (60.9% of SEND is SEMH main area or secondary). These needs are further impacting on pupil attendance and their engagement in lessons/school life leading to a decrease in pupil outcomes. 12/39 pupils (30.8%) who are in receipt of FSM and also have SEN attend school <90% of the time.  

	[bookmark: _Toc443397160]5
	Consistency and continuity of leadership has led to some inconsistencies in teaching practice. Since 2019, Westfield has had 4 head teachers, 6 deputy head teachers and 4 assistant head teachers. Current leadership team has been established for 18-months (Sept ‘25) and has provided stability across the school. These leadership changes have impacted on the continuity/implementation of pedagogical approaches expected in classrooms thus impacting on pupil progress. KS2 outcomes for disadvantaged pupils have been increasing steadily since 2019 from 37.5% EXS combined to 56.3% EXS combined 2024. 2025 outcomes saw a decline to 39% EXS combined. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	The consistency of high-quality teaching improves which directly impacts on the outcomes of disadvantaged pupils especially in Reading. Our teaching purposely provides opportunities for pupils to develop their oracy skills, reading fluency and vocabulary development in core and wider subjects. Teachers and LSAs are supported to implement strategies to improve teaching practices – all staff engage in regular coaching.  
	· 20% increase in reading speeds for all disadvantaged pupils by July 2026, 
· Lesson observations/dips by leaders/external trust members reflect high quality teaching (see pedagogy framework), 
· Staff surveys show an 10-15% increase in CPD supporting teaching and the focus on improving outcomes, 
· Internal data shows that coaching for Teachers and LSAs/HLTAs is effective and staff feel more confident in their teaching, 
· KS2 outcomes increase by 5% overall and disadvantaged pupils are within 10% of their peers for EXS combined,  
· Phonics outcomes at Year 1 are 100% for all pupils with 90% of disadvantaged pupils ‘passing’ the PSC, 
· ELGs outcomes for disadvantaged pupils are within 10% of their peers non-disadvantaged pupils. 

	Adults in school are trained to understand trauma informed practice and that relationships are built on strong foundations to foster a secure sense of belonging. 
	· Percentage absence for disadvantaged pupils decreases overall with 80% of pupils attending 90% of the time, 
· Survey results for PSSM shows increase of 15-20% of pupils agreeing that they feel that they belong, 
· TPP is implemented and all staff attending training – survey results show a better understanding of pupil behaviour, 
· Dysregulation events occur less often, but when they do, de-escalation techniques are effective and bespoke to each child. 

	Disadvantaged pupils are given opportunities to engage in activities outside of the curriculum to enrich their school journey. 
	· Programme of enrichment is implemented for all pupils, 
· 100% of disadvantaged pupils attend an enrichment session/after school club, 
· Pupil survey results show an increase in pupils enjoying extra-curricula activities, 
· There is a range of different clubs and activities for pupils to engage, 
· Educational trips are planned and 100% of disadvantaged pupils attend these trips as

	Adults understand the diversity of the school community and work to develop the strengths within our control. 
	· Staff PDMs address the changing needs/dynamics of the community and staff feel confident to cater for these, 
· Staff members understand their pupils and know what support certain pupils need, 
· Internal staff survey results show that they feel more confident to support the pupils they work with and know how to support them,
· Those with SEN, have learning adapted to meet their needs, attend regular intervention to address gaps and engaging in high-quality learning. 



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £45,750
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Implementation of Unity Code

	“Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving the best outcomes for all pupils, particularly the most disadvantaged among them.” – EEF – 2025 
	1, 3, 5 

	Teachers and LSAs/HLTAs coaching programme 
	“Coaching is focused on breaking down teaching into a series of granular, achievable, ‘high-leverage practices” - O’Flaherty and Beal, 2018.

	1, 2, 3, 4, 5

	Inter-trust school collaboration 
	The Diversity Pathfinder Project (DPP), funded by the DfE, found ‘improvement in relation to student attainment over the timeline of the initiative’ when schools collaborated – DfE, Dr P Armstrong

	1, 2, 3, 4 

	Classroom resources to support HQT: High-quality texts, tables stick, mini-whiteboards
	“Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving the best outcomes for all pupils, particularly the most disadvantaged among them.” – EEF – 2025  

	1, 3, 5

	Increased Leadership Capacity 
	“Total leadership accounted for a quite significant 27 per cent of the variation in student achievement across schools” – Seven Strong Claims About Successful School Leadership. 

	5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £55,400
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pre/Post school phonics intervention 
	“...small group and one to one intervention can be a powerful tool for supporting...  interventions should be targeted at specific pupils using information gathered from assessments...” EEF – 2024

	1, 3, 4, 5

	Y6 Tutoring 
	“...small group and one to one intervention can be a powerful tool for supporting...  interventions should be targeted at specific pupils using information gathered from assessments...” EEF – 2024

	3, 4, 5

	Parent Workshops (inc. external agencies) 
	“Disadvantaged pupils are less likely to have access to a space to conduct home learning, or to formal and informal learning activities outside of school... designing and delivering effective approaches to support parental engagement... may be able to mitigate this risk, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading.” EEF - 2024

	1, 3, 4

	Regulation Interventions
	“The framework and curriculum integrates research based theory and practices, and has demonstrated positive outcomes for learners.” – Zones of Regulation 

	1, 4 



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £49,600
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Enrichment 
	“Chanfreau et al. (2016) also found that attending an ‘after school club’ was a protective factor in improving the attainment progress of children from disadvantaged backgrounds...” Government Social Research – 2024 

	1, 2, 4

	Pastoral FLO appointment 
	‘social and emotional skills’ are essential for children’s development, support effective learning, and are linked to positive outcomes in later life...’ EEF – Social and Emotional Learning
SEMH Toolkit for Mainstream Setting  
	1, 2, 4 

	Sensory Circuits / SEMH Sports Development 
	“...sensory circuit aims to facilitate sensory processing to help children regulate and organise their senses in order to achieve the ‘just right’ or optimum level of alertness required for effective learning.” Children’s Choice Therapy 
	1, 2, 3, 4 

	Attendance incentives 
	Gov.uk – Blog – Improving School Attendance 
	1, 2, 4 

	Attendance miscellaneous 
	
	

	Belonging Strategy (inc. resources for Coffee Pod) 
	
	



Total budgeted cost: £150,750
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Our current strategy was written in September 2023. With a decrease in pupil outcomes for 2024/2025, we wanted to reflect the changes in our approaches within the strategy. Therefore, this strategy has had a rigorous review to ensure that pupils from disadvantaged backgrounds make better progress than previous years and that our offer reflects the needs of the community. 
2024/2025 Data Review: 
Year 6 SATs (inc. special considerations) EXS Combined: PP 38% vs. non-PP 60%
Year 5 PiXL Assessments, EXS Combined: PP 38% vs. non-pp 53%
Year 4 PiXL Assessments, EXS Combined: PP 35% vs. non-PP 62%
Year 4 MTC (25/25): PP 5.9% vs. non-PP 42.9% - National PP 25% vs. non-PP 37% 
Year 3 PiXL Assessments, EXS Combined: PP 47% vs. non-PP 50%
Year 2 (2023) SATs, EXS Combined: PP 18% vs. non-PP 56% 
Year 1 Phonics Assessments, Meeting Expected Standard: PP 58.3% vs. non-PP 87.2% 
As reflected in the updated strategy, the needs of the community have been better aligned within our strategy. Due to additional data, new knowledge of the school community and on-going assessments, our early review is aimed at supporting pupils at their level. 
We are not on track (based on the previous strategy) to achieve our goals of aligning our PP data with our non-PP pupils. As stated in our intent, we aim to ensure that all pupils achieve well and that our outcomes are inline with national data. We aim to ensure that the gap between disadvantaged pupil outcomes and those who are not becomes smaller. 



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Sounds Write
	Sounds Write

	NELI
	Nuffield Early Language Intervention 

	Herts for Learning 
	HFL Education

	Tables Stick 
	Tables Stick

	Thrive
	The Thrive Approach 

	ELSA
	ELSA Support

	CUSP
	Unity Schools Partnership 

	Trauma Perceived Practice
	Essex County Council


Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year?

	

	The impact of that spending on service pupil premium eligible pupils

	




9
